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ACTIVITIES AND ACHIEVEMENTS QUESTIONNAIRE

1.	Non-Technical Summary
A 1000 word (maximum) summary of the main research results, in non-technical language, should be provided below.  The summary might be used by ESRC to publicise the research.  It should cover the aims and objectives of the project, main research results and significant academic achievements, dissemination activities and potential or actual impacts on policy and practice.

Aims, objectives and process 
This one-year research project (Listening to Children) was a study of how children perceive and act within their local environment and community, how they make sense of this in relation both to their lives and to the school curriculum, and how schools might enable children’s local environmental perspectives to become a part of their curriculum experience.  The research objectives were to:

	understand the children’s evolving urban environmental experience

	increase the relevance of the school curriculum to the children, their families and the local community

	develop ways of involving the children, families and community representatives in curriculum development

	develop ways of involving the children in sustainable environmental action in the local community 

	inform local environmental and educational policy.

The research brought together a team of University of Bath researchers, schoolteachers, 11-12-year-old school children and their 6th form mentors, and community representatives.  The setting was an 11-19 secondary school that serves an urban community on the edge of a large conurbation in south-west England which exhibits both the sorts of social, economic, environmental and educational challenges that many urban communities in developed economies face.  

All children were volunteers, with considerable competition for involvement.  The research was shaped by a management group comprising children, researchers, teachers, governors and a parent, and carried out by a research team with the same interest groups but with more children members.  Thus the children played a key role in setting the research agenda within the framework of the study, devising research instruments, and obtaining and analysing data.  

The study had two phases: 

	establishing/planning the project; and gathering/analysing evidence about the nature of children’s local environment experience

	using this evidence to develop a curriculum project.

The nature of children’s participation developed across the two phases as the adults became more trusted and as the children gained in confidence becoming, for example, more willing to contribute ideas and more skilled in using equipment.  In the early stages of phase 1, the focus was on establishing ethical procedures and ways of working together given our different interests, experience and expertise.  Children were expected to take on a more equal role than that normally found in classrooms.  This necessitated changing some of the usual power structures between teachers/adults and children.  Further into phase 1, the children began to take on more responsibility and leadership for planning and implementation, and in phase 2 they became skilled enough to contribute to steering the project and chairing meetings, with adult members taking on a more facilitation role.  

A key project initiative was the phase 2 Environment Curriculum Council (ECC) which was chaired by children, and to which local representatives of the Children’s Fund made a significant contribution.  The ECC focused on ways of bringing phase 1 findings into the curriculum by exploring how children’s local knowledge and community involvement might be used in school.

Main research results 
Phase 1 revealed children’s detailed knowledge of their local community and how important the quality of the local environment is to them.  Despite this, the children feel that they have limited access to the community and restricted opportunity to make the most of their local knowledge.  In the community children are unable to take action to achieve their desire for a better environment.  In the school children’s local knowledge is mostly unknown – and hence unused.  

A number of outcomes have arisen from phase 2.  These include the regular involvement of the South Gloucestershire Children’s Fund in the school, the production of a project DVD, and a Children’s Conference which gave all year 7 children an opportunity to reflect on their local community experience, and question a panel of school and local officials.  As a result, the police community liaison officer and the local authority parks committee representative have agreed to come into school to listen to children’s local community concerns.  The process of involving children continues, with evidence that developments will occur within the aegis of the Kingswood partnership which involves 6 local secondary schools and a post 16 college.  Its interests includes: globalisation, with a focus on citizenship within the community, a year 7 multidisciplinary curriculum project, and primary-secondary liaison.  

Significant academic achievements 
This research has been successfully conducted in a secondary school where children have not only been able to play a leading role in determining the focus of the research, but have also been an integral part of the research team, designing research instruments, collecting and analyzing data, drawing conclusions, and attempting change.  This approach is not typical in research relating to children, or in developing curriculum.  Although children and young people are one of the most heavily researched groups in society the process still tends to be controlled by teachers and researchers.  This research was different; it drew on the experience of the participants and evolved through the shared involvement of children and adults in the project.  The challenge for the research was to develop approaches that were sensitive to the personal experience of children.  We think that, when this research is more formally reported in the literature, it will have a major impact on how people think about research, children and curriculum.

Dissemination activities 
Presentations of the work of the project have been made at the international academic conference, Childhoods 2005 in Norway, and in academic–user seminars in London and Bath.  Two book chapters have been written, two journal articles have been commissioned, and further journal writing is planned.  

Potential or actual impacts on policy and practice.
The children are regularly engaged in community development discussion, for example, with the South Gloucester Children’s Fund.  The research is influencing school decision-making processes (School Council, Governors) and plans to develop the year 7 Humanities and PSHE curriculum include the integration of local experience and research approaches and an annual Children’s conference.  The research is contributing to curriculum projects within the Kingswood Partnership.







A.  Please outline any specific plans you have for further publication and/or other means of dissemination of the outcomes and results of the research.

A Chapter “Education for Sustainability: schools and their communities” has been accepted for publication in: J.  Chi-Lee & M.  Williams (eds.) (2006) Environmental and Geographical Education for Sustainability: cultural contexts.  New York: Nova Science Publishers, Inc.	OUTPUT 1A Chapter “A Clash of Worlds: children talking about their community experience in relation to the school curriculum” has been accepted for publication in: In B.  B.  Jensen and A.  D.  Reid (eds.) (2006) Critical International Perspectives in Environmental and Health Education.  Copenhagen: Danish University Press.A paper “Listening to Children: using Students local environmental educational experience in curriculum planning” has been published in the school/teacher-focused journal: Environmental Education (2005) Vol 79, 8-10.A vignette of the project’s work is featured in the final report of the Unesco project: Reorienting Teacher Education to Address Sustainability (the University of Bath was the English representative in this project) (2005)A paper based on the work of the project has been commissioned by the editor (Robert Stevenson: State University of New York) of a special edition of the international refereed journal Environmental Education Research.  This issue focuses on: Revisiting 'Schooling and environmental education: contradictions in purpose and practice’; the submission deadline is 31st October 2005.A paper is being drafted for a mainstream education research and curriculum audience (aimed, at a journal such as: Journal of Curriculum Studies) which will explore the issues raised by the research for the school curriculum.  Following the presentation of a paper based on this project at the Children and Youth in Emerging and Transforming Societies [Childhoods 2005] conference’ in Oslo, and the interest shown in this, a special edition of Environmental Education Research has been commissioned on: Childhood and Environment.  This will appear as Vol 13.3 in mid-2007.  The lead paper in this edition will be a full account of the work of the Listening to Children project.A key reference database on the design of participation projects has been compiled and will be published electronically in October. 	OUTPUT 2Presentation of the project’s work has been made to:an ESRC / Sustainable Development Commission / Policy Studies Institute seminar on ‘Redefining Prosperity; Delivering Well-being’ held at HM Treasury (October 04); the paper addressed: Environment, Behaviour and Well-being: Listening to Children.the ‘Children and Youth in Emerging and Transforming Societies [Childhoods 2005] conference’ in Oslo (July 05); the paper addressed: Children's perspective on citizenship and nation building.the EU (Grundtvig)-funded conference: ‘Your Community, Your Planet: promoting sustainability through participation’ (July 05) organised by Envolve (www.envolve.co.uk (​http:​/​​/​www.envolve.co.uk​)) and its ALERT (Adult Learning in Environment Related Themes) partner organisations in Greece, Austria, Lithuania and Romania; the workshop reported the work of the project.The University of Bath’s 2004/5 PGCE geography group; subsequent to this members of the group visited the school to see the project at work.An Ordnance Survey-funded research group (at the University of Bath) working (with staff from the OS and teachers from local schools) on Children’s understanding and use of Maps.A number of visitors to the school including Professor Andrew Dobson (Open University – who drew on the project’s work in a subsequent lecture he gave on environmental citizenship at the University of Bath), and Dr Robert Stevenson from the State University of New York.The general public in the Bath area through a radio interview with Bath FM.

B.  Please provide names and contact details of any non-academic research users with whom the research has been discussed and/or to whom results have been disseminated.

Non-academic research users involved in the project through joining in our work in the school included:  The Children’s Fund (South Gloucestershire).Roger Berry MP (Kingswood) who met the children involved in the project in the House of Commons where they explained their involvement in the running and management of the project.Envolve Partnerships for Sustainability; this is a Bath-based not-for-profit organisation dealing with sustainability issues; through this we have reached a range of users, for example, LEA advisors, community and non-governmental organisations, and other groups interested in curriculum – community engagement.  The wider school community: the project involved intense work with a group of about 25 11-12-year-old children.  As a consequence, an important aspect of our work was communicating what the project was doing to the rest of the school.  This was done in a number of ways throughout the year:Early in the new school year (September 04) the children made a presentation to all those newly arrived in the school to promote the project and recruit further participants.Senior managers in the school were given regular briefings by project leadersParents and the local community of the school; there were regular newsletters and special project reports.During Phase 1, the children made a presentation to the full senior management team on their analysis of the data they had collected.A formal project report was made at the end of phase 1 to the school GovernorsThe children presented their work at a Year 7 assembly, and in the 6th form common room.All Year 7 children in the school.  The research team of children organised an end-of-year Children’s Conference for all first years, their form tutors, senior management, and community officials.  A DVD was created and used as an introduction to the conference which gave all year 7 children an opportunity to reflect on their school and local community experience, and to consider next steps in the school.  They also prepared issues and questions for community officials and directed their questions to a panel including a police officer, a Children’s Fund officer, the head teacher and a deputy head, a local authority parks committee member, and a school governor.

3.  	Nominated Outputs (see Guidelines 1.4)
Please give full details of the two nominated outputs which should be assessed along with this report.  Please provide one printed copy of publicly available web-based resources, eight copies of any nominated outputs must be submitted with the End of Award Report.

1.Barratt Hacking EC, Scott WAH, Barratt R, Talbot W, Nicholls D, and Davies K (2006) Education for Sustainability: schools and their communities” in: J.  Chi-Lee & M.  Williams (eds.) (2006) Environmental and Geographical Education for Sustainability: cultural contexts.  New York: Nova Science Publishers, Inc.2.A key reference database on the design of participation projects has been compiled, and will be published electronically in October.  An extract from this is nominated as the second output.  These can be found at Annexes 3 & 4 to this report.

4.	Staffing
Please detail appointments and departures below for ALL staff recruited for this award.  Where possible, please note each person's name, age, grade; and for departing staff, destination type on leaving.  
(Destination types: Academic post, Commercial, Public Sector, Personal, Other).	

NB.  This section must not include anyone who is an award holder.









Since 1st April 1996 investigators may vire between grant headings without reference to Council, except where major capital items are being provided for.  Please detail below any changed use of resources and the benefits or problems this brought.

This research was originally scheduled to take place in Stoke-on-Trent, based at the University of Keele; its delay in starting, and its transfer to the University of Bath (working with a school in South Gloucestershire), necessitated a new budget to take account of the changed circumstances.  These changes were agreed with ESRC prior to the start of the project.  There has been only one significant additional change to the budget during the project.  This was to switch funds from the project research officer (Talbot) to the teacher researchers (Nicholls and Davies) around the end of November 2004.  This was necessary to enable more face-to-face work between teachers and children within the research team as a result of how the work of the project evolved.  

6.	Major difficulties
Please detail below any major difficulties, scientific or administrative/logistical, encountered during your research and comment on any consequent impact on the project.  Further details should be included in the main report, including any advice you might have for resolving such problems in future projects.

The switch of the project from Keele to Bath, and the lengthy uncertainty over when (and whether) this would be possible caused several problems.  When the original proposal was made to ESRC, Keele had already identified a Stoke-on-Trent (PGCE partnership) school where the project would be based (and had secured approval from the school senior management).  Keele had also approached a research officer to work on the project.  When the project was transferred to Bath, a new school (with senior management permissions) and new personnel were needed; none of these were in place, initially, and had to be established.  Whilst this happened quickly, (and similarly with a Bath PGCE partnership school) it took a considerable time to bring this school (both teachers and management) up to the same levels of awareness and understanding that had pre-existed in Stoke.  In the circumstances, nothing could have prevented this.

7.	Other issues and unexpected outcomes
Please describe any outcomes of your research, beneficial or otherwise that were not expected at the outset or other issues which were important to the research, where these are not addressed above.  Further details should be included in the main report.

1.  This research was exploratory in nature, and its principal outcomes (set out in #1 above) were essentially unknown at the outset.  The intention at starting was essentially to see where taking seriously the ideas that children had about their experience of their locality: how they think about where they live, their experience of living there, and how the school curriculum can take account of this – would take us.  The project was based on two key ideas: [1] children’s experience and knowledge of their locality is not typically known by adults; and [2] such experiences are often neglected by schools in how the curriculum is thought about and organised.  One particularly interesting insight which emerged from the research was that the school’s policy for determining which children would study French or German on entry into the school had a significant impact on the ways that pupils grouped themselves together outside of school time in the local environment including parks.  The school’s Modern Foreign Languages setting inside the school was replicated outside in the community.2.A short way into the project, we discovered that we needed to increase the time provided to the teacher researchers in the school as we found that additional teacher time was needed in the school to provide continuity of work with children.  Our initial model of a research officer coming into the school for periodic, intensive dedicated activity proved inappropriate for the way that the work of the project actually developed.  We regard this as a valuable insight that is transferable to other contexts.3.  A number of contextual factors proved to be important in the success of the project, viz: time and space provided by the school to accommodate the project; the approval of (legitimation by) the senior management; the very active engagement of two teachers; and external support from the University on a weekly basis.  Without this, the project would not have been established in the school, or been able to run throughout the 12-month period.  However, it is equally clear that these conditions have been necessary but not sufficient to meet the project’s objectives; throughout, there was a tension between finding the time or the school structures to do justice to the objectives, whilst enabling the children to experience the existing curriculum to the full.  The upshot has been that we did not manage to get as far in our work as we had hoped or envisaged.

8.  	Contributions to ESRC Programmes
If your project was part of an ESRC Research Programme, please describe your contributions to the Programme’s overall objectives, and note any impacts on your project resulting from your involvement.  

There was a delay in setting up this project which meant that it ran out-of-step with the rest of the Environment and Human Behaviour programme.  Thus, this project’s outcomes do not feature in the final programme report.  However, we were able to attend programme events, and to contribute to programme seminars that occurred whilst the research took place (for example, the ‘What has been learned’ seminar at the Policy Studies Institute – May, 2004), and we shall contribute to the overall evaluation of the programme (currently being conducted).This research contributes in part to question 1 and more fully to question 3 of the Environment and Human Behaviour programme’s overall objectives focusing on children as key stakeholders of the future environment.  It is clear that environmental issues at the local scale have most meaning for children.  The involvement of children and their schools in community discussion and development has a key role to play in 1) creating their sense of community and environmental belonging, 2) providing children with the opportunity to ‘care’ for the local environment, and 3) reducing children’s disaffection with the community and its environment.

9.  	Nominated Rapporteur
Please suggest the name of one person who would be suitable to act as an independent rapporteur for your project.  Please state full address and telephone number.  

Professor Bjarne Bruun JensenProgramme Director: Research Programme for Environmental and Health EducationDanish University of EducationEmdrupvej 101, DK-2400 Copenhagen NV, DenmarkTel: 	+45 8888 9138Fax: 	+45 8888 9728E-mail: 	bjbj@dpu.dk (​mailto:bjbj@dpu.dk​) www.dpu.dk (​http:​/​​/​www.dpu.dk​)

10.	Nominated User Rapporteur (Optional)
Please suggest the name of one non-academic user who would be suitable to act as an independent rapporteur for your project.  Please state full address and telephone number.  





Including, for example, relevant previous or parallel research.  Theoretical positions and hypotheses where relevant.

This one-year, participatory research project (Listening to Children: L2C) concerned how children perceive, and act within, their local environment.  It drew on educational, geographical and environmental psychology perspectives and brought together a team of University of Bath researchers, schoolteachers, 11-12-year-old school children (and their 6th form mentors), and community representatives.  The setting was an 11-19 secondary school that serves an urban community on the northeastern edge of a large conurbation in South West England.  This area exhibits the sorts of social, economic, environmental and educational challenges that many urban communities in developed economies face, and associated concerns about the effect that such environments have on their young populations.  The school recognised the need to involve local people in school development, and the project provided an opportunity to involve parents, children and local voluntary bodies in curriculum change related to both citizenship and education for sustainability.  The research was a twelve month study of children’s local environmental perspectives that focused on how children perceive and act within their local environment and community, how they make sense of this in relation both to their lives and to the school curriculum, and how schools might enable children’s local environmental perspectives to become a part of their curriculum experience.  The research highlighted the desire that young people have for schools to address community issues within the curriculum and for schools to play a much more significant role in community development.  This report critically explores the conditions necessary for children to be fully involved in developing a community-related school curriculum, and illustrates the potential that such work has to contribute to education for sustainability, and to the promotion of local environmental citizenship.

Worldwide, urbanisation has created many social, economic, environmental and cultural challenges for cities and their communities, and seriously affected the capacity of city authorities to develop sustainably.  This is the case in the United Kingdom where there are many urban environments, including the study area, that are characterised by economic deprivation, socio-spatial inequality and a lack of sustainable urban development (DEFRA, 2004).  Many people living in these areas experience deprivation related to a range of environmental and other issues, for example air pollution, noise nuisance, road safety, and crime.  It is widely recognised that effective sustainable development requires the informed participation of the community in urban decision-making (United Nations, 2000).  However, many social groups are currently marginalised within this important process, particularly children.  There are strong arguments to suggest that children’s needs and aspirations should be taken into account:

In order to secure the [future] living conditions of children and of youth and to make use of their insight, creativity and thoughts on the environment (United Nations, 2000).

The UN Convention on the Rights of the Child (United Nations, 1989) set a global agenda for increasing children’s participation in democratic societies, placing an emphasis on children’s involvement in environmental decision-making.  Since then, a growing number of international projects have attempted to implement this agenda and create more responsive urban policies and practices (Hart, 1997).  In the UK, following the ratification of the Convention in 1991, the Children’s Parliament on the Environment <http://www.standards.dfes.gov.uk/otherresources/publications/parliament/> (see Evans, 1998) and the National Youth Council initiatives (see Matthews and Limb, 1999) have enabled children to share their concerns, and aspirations for the environment.  More recently in England, the Children’s Bill (DfES, 2004) and the new Children’s Commissioner require that local authorities recognise the contribution made by children to society.  

Within UK urban settings, it seems generally accepted that children find themselves without legitimised places to be (Smith and Matthews, 2001), and there appears to be conflict between urban planning policy and safeguarding children’s natural play opportunities.  Aitkin (2001) argues that the commodification of play has contributed to the marginalisation of urban children whose concerns relate to finding places to socialise, the quality of the environment, the lack of opportunities for play, particularly for girls and minority groups, and fears about crime (Valentine, 1996; Channel 4, 2002).  Further, a study in England found that:

 Very few (10 and 11 year-old) children are aware of local authority or other public agency responsibility for public space, and do not know how to complain or access information (Thomas and Thompson, 2004: 15).  

Nevertheless, research suggests that not only do children have concerns about, and aspirations for, their future urban environment (Valentine, 1996; Barratt and Barratt Hacking, 2000), but that they can also be significant social actors when given opportunities for debate (Matthews and Limb, 1999) and involvement.  The research set out to explore such ideas in the context of one secondary school.

The ways that children make sense of the relationship between home, school and community, and how they interact with other people (children and adults) who live and work there, rarely seem to be of interest to secondary schools which have their own centrally-mandated views of what is important to study.  The involvement of children and their parents in curriculum development, though not yet common, is supported by research that contends that ‘schools are…opening their doors to the community and building links with families in ways which recognise that children’s learning works best as a partnership between parents and teachers’ (Ball, 1998), and that parents wish to be actively involved in supporting their children’s learning’ (Dyson and Robson, 1999).  Although the involvement of children in school decision-making is well established in many English schools through school councils, the discussions tend to focus on daily matters of concern: 

It is rare in England that such councils spend time on matters to do with the local environment, the local community, learning or the curriculum; school councils tend to focus on social and behavioural concerns (Barratt and Barratt Hacking, 2005).

However, although Taylor with Johnson (2002: 3) found some examples of discussion of teaching and learning and the curriculum, they noted that ensuing ‘changes in these areas were far less likely to have occurred’.  Five key ideas, which are explored briefly below, framed the early discussions of the research team:

	local people in their communities have a key role to play in sustainable development
	children need to be accepted as key stakeholders in this
	children’s experience and knowledge of their locality is not typically known by adults 
	the 11-12-year-old age range is often neglected in local decision-making and community provision 
	such experiences are often neglected by schools in their curriculum thinking and organisation.

The 11-12-age range is noteworthy for a number of reasons.  At this age children are starting to make the transition from child to teenager and therefore undergoing a period of personal change and challenge.  For example, the home-centred and adult-controlled nature of childhood is beginning to decrease as children start to interact with their environment and community more independently.  At this age, children in England make the transition from primary to secondary schooling; there is national concern about the affect the transition has on children’s academic performance and motivation (Ofsted, 2002).  There is also concern about the impact of a rapidly changing society and increasing societal problems on children.  For example, neither the home nor the local community now exist with the same integrity and security as in the past, and this affects children’s sense of security and belonging and, consequently, their relationship with their local environment and community:

[If] there is a general diminution in the sense of community in modern societies, and children are being especially excluded, then how can children be enabled to see that they have a role in shaping their environments? (Sutton, 1992; cited in Spencer and Woolley, 2000: 1).  

Equally, we argue, there is a dislocation between children’s experience of the curriculum and their experience of the community and that, as a consequence, there are increasing levels of disaffection amongst this age range as they make the transition to secondary schools and start to question the purpose of their new school experience.  

In focusing on the child’s experience of their environment and community, L2C adopted an ecological perspective (Baacke, 1985) where ‘ecological’ refers to the context in which the child exists; the space, the community and the environment.  In Baacke’s model the child is seen as not just existing in their ‘space’ but also as influencing and giving meaning to it (Jans, 2004: 35).  Baacke’s child development research identifies four ecological zones each of which is occupied successively over time (Baacke, 1985; cited in Jans, 2004).  

Although the children we worked with occupied all these zones, our interest focused particularly on the inner ones as it is in the ‘ecological proximity’ and ‘ecological sectors’ that the children are beginning to feel confident and moving autonomously, as they make the transition from child to teenager and develop independence from the home and family.  Nevertheless, most see the home as a safe haven away from the community.  The starting point of this particular ecological model is that children simultaneously appropriate and influence their environment (Jans, 2004).  This suggests that participation has most meaning for the child in the context of their experienced environment.  Research suggests that 11-12-year-old children care about their local urban environment, but in many cases feel disenfranchised: 

It is apparent that the children involved in this project experience high levels of frustration about the state of the local environment and they are powerless to effect any change in it (Barratt and Barratt Hacking, 2003: 31).

Children working within L2C had the opportunity to explore their relationship with the local environment and community and consider how they could participate in community development.  When considering what might constitute the genuine participation of children within the research, we found it helpful to consider two paradigms of participation (Neale, 2004).  Considering children as ‘welfare dependants’ suggests that adults are in control and that children are vulnerable, incapable, and in need of guidance and protection; this is the traditionally held view of children (Neale, 2004: 7).  Considering children as ‘young citizens’ takes an alternative perspective where children are viewed as having strengths and competencies and are seen as having ‘an entitlement to recognition, respect and participation’.  It was the young citizen paradigm, together with models such as the ladder of participation (Arnstein, 1969; Hart, 1997), that informed our consideration of the sorts of understandings and skills that adults might need in order support children’s genuine participation.

Theoretical consideration of children’s environmental experience and genuine participation suggest that participation can be meaningful for the child when two conditions are in place: that children’s environmental and community experience is used to frame the context; and when children are viewed as young citizens with local expertise and the capacity to undertake community research.  Although such theoretical perspectives contributed to our thinking during the research process we would equally argue that it is valid to build grounded theory (Miles and Huberman, 1994) when exploring such participation.  Our approach has been to develop theory out of the experience of participatory research where participation is grounded in the voices of children and others who have a stake in the educative process, and in the local community and its future.  Practically, this theoretical approach can be explored with children if there is an appropriate adult-legitimated discussion forum; in particular, by asking children to reflect upon experiences and use their thinking to inform discussion and direct the research process.  It is apparent to children that there is great value in exploring the nature of their relationship with their school and the local community.  

Objectives
Aims and objectives of the research and any changes to these.  You should state clearly how each objective has been addressed and whether the objective has been met or not, referring to other parts of the report as required.  Where an objective has not been addressed or has not been met successfully, you should state the reasons for this.  This will ensure that genuine difficulties faced in the course of the research are recognised and taken into account by the evaluators.

The project set out to consider how children’s environmental experiences can be incorporated into the curriculum, exploring how participation in community-based action research can help children to become environmentally conscious and active citizens, and so contribute towards more sustainable urban environments.  The research objectives were to:

	understand the children’s evolving urban environmental experience

	This objective was addressed in phase 1 of the project.  Child members of the research team gathered, analysed and evaluated data from their peers, younger children and parents about 10-12-year old children’s local environment and community experience (perspectives and behaviours).  This objective was fully met.  

	increase the relevance of the school curriculum to the children, their families and the local community

	develop ways of involving the children, families and community representatives in curriculum development

	These objectives were addressed by the joint involvement of children, their families, teachers and the local community in debate about the local environment and community and the relevance of the school curriculum.  A key forum for this debate was through the initiation of a school Environment Curriculum Council (ECC) which was chaired by children.  Membership of the ECC included children, parents, local community representatives, teachers and academics.  Key members here proved to be local representatives of the Children’s Fund.  The ECC focused on ways of bringing phase 1 findings into the life and curriculum of the school by exploring how children’s local knowledge can be used in school; thinking about children’s community involvement and possible action; and considering how the phase 1 research process can be integrated into school life in order to sustain a concern for children’s local community and environmental perspectives.

A number of outcomes have been achieved.  These include the regular involvement of representatives from the South Gloucestershire Children’s Fund in the school, the production of a project DVD, and a year 7 Children’s Conference, informed by the children’s own research activity, which gave all the year 7 children (and their teachers) an opportunity to reflect on their school and local community experience.

These objectives were fully met – as far as we were able to go within the confines of a one-year project.  Only with time will we be able to see how the school and community take these initiatives on.

	develop ways of involving the children in sustainable environmental action in the local community 

	inform local environmental and educational policy

	These objectives were addressed through the involvement of local community representatives in the project and the resulting new relationships built between the school and officials from the local community.  For example, the year 7 Children’s Conference gave all year 7 children (and their teachers) an opportunity to ask questions of a panel including a police officer, a Children’s Fund officer, the head teacher and a deputy, a local authority parks committee member, and a governor.  As a result, the police community liaison officer and the local authority parks committee representative have agreed to come into school to listen to children’s concerns about the local community.

These objectives have not yet been fully met.  Although the process of involving children in sustainable environmental action in the local community has begun the children need further time to develop their involvement in order to achieve long-term change.  In relation to education policy, locally, it is too soon to say whether the opportunities created through this project will have an effect.  There is evidence, however, that steps will be taken within the aegis of the Kingswood partnership and through phase liaison.  The Kingswood partnership involves 6 local secondary schools and a post 16 college.  Its interests includes: globalisation, with a focus on citizenship within the community, a multidisciplinary project to integrate aspects of the year 7 curriculum, and primary-secondary liaison.  

Methods
Specific reference to methods used, including survey design, special equipment, new methods and analysis of results.

We would characterise our approach as ‘researching collaboratively with children’ (Garbarino et al., 1989, Barratt and Barratt Hacking, 2000) in that children were partners in making decisions about the research direction and process rather than being objects of the research.  This approach is not typical in research relating to children.  Children and young people are one of the most heavily researched groups in society, but despite attempts to get beyond mere observation to extended dialogue and reporting findings in the young people’s own words, the process still tends to be controlled by professional adults, that is, teachers and researchers (Robinson and Shallcross, 1998; Clark et al., 2001; Kellet, 2004).  The development of L2C’s research design was emergent; we started the project with research aims and questions but not with a fully determined research design.  The approach that developed was one that emerged through a process of discussion and negotiation with children.  This is not common in secondary schools in England where there is little evidence of teachers and children planning research projects or planning the use of curriculum time collaboratively.  The process is therefore a particular one that emerged out of the grounded experience of the participants, and out of collaboration between children, teachers, researchers and families.  As noted earlier, our approach drew on past experience which evolved through the shared involvement of adults and children in the project, based on our need to be sensitive to context:

The challenge for our research has been to develop appropriate methodologies that are sensitive to the personal experience of young people and ones that endeavour to engage in research with young people (Barratt and Barratt Hacking, 2005).

The research design was a mixed method approach, generating both qualitative and quantitative data (Tashakkori and Teddlie, 2003).  In terms of method, we were concerned to represent the authentic voices of children and their families equally, alongside educationalists and local authority officials.  Therefore children in the study school were involved in devising research instruments, leading discussions and setting their own agenda within the framework of the study.  We were also concerned that the local environment experience of children was represented authentically in the data generated.  Data collection methods were therefore designed to capture the genuine experience of children.  The study school children devised and developed each of the data collection methods and the procedures for data analysis.  

All children were volunteers, and there was considerable competition for involvement.  The research was shaped by a management group comprising researchers, teachers, governors, pupils and a parent.  This met at intervals in the school and attempted to represent children’s and their families’ voices as well as educationalists’.  A larger research team represented the same interest groups but had more children members.  It had the responsibility to devise research instruments, lead discussions and set its own agenda within the framework of the study.  The study had two phases: 

	establishing/planning the project; and gathering/analysing evidence about the nature of childen’s local environment experience (7 months) 

	using this evidence to develop a curriculum project (5 months).





A report of the results of the project and analyses to date.

Phase 1 revealed that children have an intricate knowledge of their local community, can operate safely in it, and view local environmental quality of great importance.  Whilst some of the children’s concerns reflect other research findings, eg, traffic dangers, it is clear that there are barriers preventing children from using their local knowledge and taking action to achieve what they want for the local environment (see also Spencer and Woolley, 2000, Thomas and Thompson, 2004).  Our findings further suggest that this knowledge is mostly unknown by the school – and hence not used.  The children have a strong desire to be involved in local improvement and feel that school could support their involvement as was demonstrated later in phase 2.  Through phase 1 and 2 the opportunity for parents and community partners to be involved in community and curriculum discussion with children and teachers was pioneering for this school.

At the end of the project, the university researchers carried out semi-structured interviews with the research team, seeking to critically appraise [i] the project experience of those involved, and [ii] the impact of the project on the school, its curriculum and those involved.  What follows draws on these interviews.

A school senior manager noted that the project had demonstrated how children could be involved in the curriculum in a new way – as researchers, team workers, and independent thinkers.  This manager felt that this had been motivational and had built confidence, supporting the idea of bringing community experience into the curriculum.  The project had given children a sense of pride in their own community experience by using their own involvement in a relevant way, and by developing the confidence to share their experiences.  Another said that the project had reinforced the school’s strong priority for connections between home and school and for learning outside school, contributed to the learning to learn agenda, and had brought other benefits through sharing the project experience within the Kingswood Partnership and with local primary schools.  

The school governor noted that the project had caught the imagination of the teachers and senior managers, and had highlighted the problems with the usual notions of school councils; he thought that the main outcome was an opportunity for the school to rethink the way that it involves children, going beyond merely giving children information about various agencies which might impact on their lives, to providing a participatory insight into the nature of democratic processes.  The teacher researchers echoed this, saying that within this project, children have been viewed differently and that the project had addressed something that was missing from schools where pupils usually have no real ownership.  They stressed that the school has acknowledged the community more.

The teacher researchers said that the children had had a massive boost to their self-esteem, with individuals changing considerably and growing in confidence.  They attributed this to participation, to the responsibility and trust children had been given, saying that what had been achieved was largely generated by the children themselves.  They noted that, overall, the balance between children and teacher decision-making was around 70:30.  The managers saw a key impact on children’s capacity to learn; they cited opportunities to work with and relate to others in different ways, developing skills, and using ICT imaginatively.  They said that children’s engagement and their pleasure in learning had been evident.  Managers noted a broader benefit for children across year 7, and the year 12 mentors, through on-going engagement in the research itself, through assemblies and the Children’s Conference.  

The teacher researchers described the project as one of the best professional experiences in many years of teaching.  The school managers and governor welcomed opportunities for teachers to collaborate and develop their ability to progress a new idea, with access to new sources, new insights into how to engage children and new ways of thinking about the curriculum.  

The most significant academic achievement has been that research has been successfully conducted in a secondary school where children have not only been able to play a leading role in determining the focus of the research, but have also been an integral part of the research team, designing research instruments, collecting and analyzing data, drawing conclusions, attempting change and disseminating the experience.  This approach is not typical in research relating to children, or in developing curriculum.  Although children and young people are one of the most heavily researched groups in society, and despite attempts to report findings in children’s own words, the process still tends to be controlled by teachers and researchers.  This research was different; it drew on the experience of the participants and evolved through the shared involvement of adults and children in the project.  The challenge for the research was to develop approaches that were sensitive to the personal experience of young people.  We think that, when this research is more formally reported in the literature, it will have a major impact on how people think about research, children and curriculum.

Activities
To include related activities such as conferences, networks etc.

It is useful to distinguish between activities within the school context (internal), and those external to it.  significant external contribution was to the Children and Youth in Emerging and Transforming Societies [Childhoods 2005] conference in Oslo (July 05).  This regular international research conference was the most appropriate context in which to present the project.  The paper addressed: ‘Children's perspective on citizenship and nation building’, and was able to draw on the first 11 months of the project’s work.  It was well received, and has led to the commissioning of a special edition of Environmental Education Research on Childhood and Environment.  This will appear as Vol 13.3 in mid-2007, and the lead paper in this edition will be a full account of the work of the Listening to Children project

It is impossible to be certain as yet about tsignificant internal contribution, but the evidence suggests that this will prove to be the link forged with the Children’s Fund in South Gloucestershire.  The Children’s Fund < http://www.everychildmatters.gov.uk/strategy/childrensfund (​http:​/​​/​www.everychildmatters.gov.uk​/​strategy​/​childrensfund​) > was launched in November 2000 as part of the UK Government's programme to tackle disadvantage among children and young people.  The Fund operates in local authority areas, and aims to identify at an early stage children and young people at risk of social exclusion, and make sure they receive the help and support they need to achieve their potential.  There were mutual benefits to the school and the Fund from being brought together through this project, and both express their determination to build on the success of this initial work together.

Outputs
Publications, other dissemination, datasets (with confirmation of deposit at the Data Archive where applicable), software etc.  These should not duplicate the Regard return but may be used to highlight particularly important outputs.

The chapter in Jensen & Reid: Critical International Perspectives in Environmental and Health Education provides an extended theoretical commentary on the literature and methodological that underpins this study, and discusses a pilot study which paved the way for the project.  The chapter in &: Environmental and Geographical Education for Sustainability: cultural contexts presents an analysis of the first phase of the project and details in particular the role played by the children in the research.  The lead chapter in the special issue of Environmental Education Research will present the whole story of the project, with a particular emphasis on outcomes and impacts.  The timing of this last work will enable it to draw on what happens in the school following the end of the project – something which this report (or the other outputs) cannot.  

Impacts
Are there instances of the research results being used or applied outside of the project, including commercial exploitation, either actual or proposed?  Please detail any links with, or interest shown by, users of the research.

The end of a one-year curriculum research project such as this is too early to be certain about lasting impacts in the school, given the need to be able to see how developments evolve amid the competing pressures on both people and curriculum.  School senior managers say that time is now needed to distil the essence of the experience that the children have had in order to use this approach to the curriculum (and learning) more widely, and bring the key elements that made a difference (eg, capacity to learn, relevance and validity) to a greater proportion of the school.  According to the school managers, future plans are emerging through the sharing of ideas with the teacher researchers, in particular about the learning to learn agenda and thinking about possible models to use.  They think that what emerges will likely impact on year 7 tutorials, informing and extending what is done with induction and primary-secondary liaison, with work at the start of the school year and then through whole day events.  They outlined six areas in which they felt that the project would develop in the future:
	the Children’s Conference would be refined bringing in community representatives 
	children who have been closely involved would work as ambassadors for the continuation of project ideas
	ways of recording children’s experience of the community will be used in PSHE, for example by using technology and bringing people into the classroom.
	following reflection on what has been learnt and how it was learnt, including the authenticity of children’s own experiences, changes will be made to aspects of the curriculum, for example, English, history and geography.
	sharing with the other schools in the Kingswood Partnership will continue, with the teacher researchers involved, making the case for ways of learning and valuing children’s experiences
	the School Council may develop to build on the experience of the ECC, by finding ways of intelligently bringing these together.  

It is likely that the Children’s Fund will use the results of this research in their work with children and schools in the local area.  We are using the outcomes of the project in our current Ordnance Survey-funded research with schools on local maps, and they are being incorporated into geography PGCE and MA environmental education programmes.   internationalthe research by other academics at the Childhoods 2005 conference has already been mentioned, and a similar level of interest was shown at the EU (Grundtvig)-funded conference: ‘Your Community, Your Planet: promoting sustainability through participation’, particularly by local NGO participants.  The contacts made at each of these events with individuals and networks are being actively followed up.  

Future Research Priorities
Are there lines of research arising from this project which might profitably be pursued (not necessarily with ESRC funding)? 

A longer term study in a number of schools could build on the experience of this project in terms of research process and focus whilst giving more attention to i) the impact of curriculum change and ii) the impact of participation in curriculum and community development on children’s views and behaviours including towards the environment.  We see opportunities for researching intergenerational learning in relation to community and environment as the involvement of parents and grandparents in this research provided unexpected insights.  
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Memorandum of Understanding (MoU)

The purpose of this MoU is to set out some guidelines, roles and responsibilities for the partners in this project.

1.  Project aim
This study is concerned with how children perceive, and act within, their local environment.  It draws on educational, geographical and environmental psychology perspectives.  The study aims to:

	understand children’s evolving urban environmental experience
	increase the relevance of the school curriculum to children, their families and the local community
	develop ways of involving children, families and community representatives in curriculum development
	develop ways of involving children in sustainable environmental action in the local community
	inform local environmental and educational policy.

The study will be carried out over a 12-month period with 11/12-year-old students using an innovative action research-based approach to curriculum development relevant to similar urban settings.  It will consider how children’s environmental experiences can be incorporated into the curriculum through Citizenship and Education for Sustainable Development, exploring how participation in community-based action research can help children to become environmentally conscious and active citizens, and so contribute towards more sustainable urban environments.  The study will be developed in one school and its local community, with additional evidence taken from other local schools.  It will be managed by a group comprising researchers, teachers, pupils, parents and a local authority representative.  The students in the study school will devise research instruments, lead discussions and set their own agendas within the framework of the study.

2.  Project beneficiaries
We aim to ensure that staff, students and associated participants at all the school gain from taking part in the project.  The researchers aim to identify good practice so that others can benefit from the project findings in the longer term.  We aim to make the project an enjoyable, stimulating and worthwhile learning experience for all involved.

3.  The role of the research team
The research team will aim to act professionally, appropriately and within established ethical guidelines (British Educational Research Association).  For example, participants will be able to request anonymity if they so wish.  All personalised data will be kept secure and held in confidence within the project team.

4.  The role of the School
The School will allow appropriate access to teaching activities, sites, meetings and documents that fall within the project remit.  and school staff will attend relevant project meetings if at all possible or send a deputy.

5.  Financial arrangements





Results and Impacts of the project

Towards the end of the project, a series of interviews took place with school managers, teacher researchers, a governor, and pupils.  The purpose of these were to critically appraise the:
	impact of the project on the school, its curriculum and those involved 
	project experience of those involved (children, teachers, parents, governors…) including their experience of the environment curriculum council





1.  What are your overall reflections on the project experience?
2.  What do you think the benefits have been of the L2C project:	[a] its impact on the school, its curriculum and community?	[b] its impact on teachers / children / learning?
3.  What have been your disappointments with what has been done?
4.  Looking ahead to next year, how do you think that the influence of the project will be seen in the school?  eg, in relation to: curriculum / learning / timetable / consolidation of school time / links with primaries / links to the community / …
5.  Thinking about those who were most involved in L2C, what will likely be done to draw on the experience that those children & teachers have gained, and the skills they developed?
6.  What will likely be done to extend the ideas of the project to more children / more teachers / more schools?
7.  [How] has the project changed how community is viewed in the school / curriculum?
8.  [How] has the project changed how children are viewed in the school / curriculum?




1.  What has been the best part of the L2C experience for you?  Why is this?  
2.  When we started out did you think that you would do what you’ve just described?  Why?
3 What did you think the project was going to be about?
4.  What do you think you’ve learned – about the school, your local area, yourself, other?
5.  Has this project changed anything about your school experience?  How?
6.  How do you want the project to continue?
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Worldwide, urbanisation has created many social, economic, environmental and cultural challenges for cities and their communities, and seriously affected the capacity of city authorities to develop sustainably.  This is the case in the United Kingdom where there are many urban environments, including the study area, that are characterised by economic deprivation, socio-spatial inequality and a lack of sustainable urban development (DEFRA, 2004).  Many people living in these areas experience deprivation related to a range of environmental and other issues, for example air pollution, noise nuisance, road safety, and crime.  It is widely recognised that effective sustainable development requires the informed participation of the community in urban decision-making (United Nations, 2000).  However, many social groups are currently marginalised within this important process, particularly children.  There are strong arguments to suggest that children’s needs and aspirations should be taken into account:

In order to secure the [future] living conditions of children and of youth and to make use of their insight, creativity and thoughts on the environment (United Nations, 2000).

The UN Convention on the Rights of the Child (United Nations, 1989) set a global agenda for increasing children’s participation in democratic societies, placing an emphasis on children’s involvement in environmental decision-making.  Since then, a growing number of international projects have attempted to implement this agenda and create more responsive urban policies and practices (Hart, 1997).  In the UK, following the ratification of the Convention in 1991, the Children’s Parliament on the Environment <http://www.standards.dfes.gov.uk/otherresources/publications/parliament/> (see Evans, 1998) and the National Youth Council initiatives (see Matthews and Limb, 1999) have enabled children to share their concerns, and aspirations for the environment.  More recently in England, the Children’s Bill (DfES, 2004) and the new Children’s Commissioner require that local authorities recognise the contribution made by children to society.  

Within UK urban settings, it seems generally accepted that children find themselves without legitimised places to be (Smith and Matthews, 2001), and there appears to be conflict between urban planning policy and safeguarding children’s natural play opportunities.  Aitkin (2001) argues that the commodification of play has contributed to the marginalisation of urban children whose concerns relate to finding places to socialise, the quality of the environment, the lack of opportunities for play, particularly for girls and minority groups, and fears about crime (Valentine, 1996; Channel 4, 2002).  Further, a study in England found that:

 Very few (10 and 11 year-old) children are aware of local authority or other public agency responsibility for public space, and do not know how to complain or access information (Thomas and Thompson, 2004: 15).  





The ways that children make sense of the relationship between home, school and community, and how they interact with other people (children and adults) who live and work there, rarely seem to be of interest to schools which tend to have their own centrally-mandated views of what is important to study.  The involvement of children and their parents in curriculum development, though not yet common, is supported by research that contends that ‘schools are…opening their doors to the community and building links with families in ways which recognise that children’s learning works best as a partnership between parents and teachers’ (Ball, 1998), and that parents wish to be actively involved in supporting their children’s learning’ (Dyson and Robson, 1999).  Although the involvement of children in school decision-making is well established in many English schools through school councils, the discussions tend to focus on daily matters of concern: 

It is rare in England that such councils spend time on matters to do with the local environment, the local community, learning or the curriculum; school councils tend to focus on social and behavioural concerns (Barratt and Barratt Hacking, 2005).

However, although Taylor with Johnson (2002: 3) found some examples of discussion of teaching and learning and the curriculum, they noted that ensuing ‘changes in these areas were far less likely to have occurred’.
 Five key ideas, which are explored briefly below, framed the early discussions of the L2C research team:

	local people in their communities have a key role to play in sustainable development
	children need to be accepted as key stakeholders in this
	children’s experience and knowledge of their locality is not typically known by adults 
	the 11-12-year-old age range is often neglected in local decision-making and community provision 
	such experiences are often neglected by schools in their curriculum thinking and organisation.

The 11-12-age range is noteworthy for a number of reasons.  At this age children are starting to make the transition from child to teenager and therefore undergoing a period of personal change and challenge.  For example, the home-centred and adult-controlled nature of childhood is beginning to decrease as children start to interact with their environment and community more independently.  At this age, children in England make the transition from primary to secondary schooling; there is national concern about the affect the transition has on children’s academic performance and motivation (Ofsted, 2002).  There is also concern about the impact of a rapidly changing society and increasing societal problems on children.  For example, neither the home nor the local community now exist with the same integrity and security as in the past, and this affects children’s sense of security and belonging and, consequently, their relationship with their local environment and community:

[If] there is a general diminution in the sense of community in modern societies, and children are being especially excluded, then how can children be enabled to see that they have a role in shaping their environments? (Sutton, 1992; cited in Spencer and Woolley, 2000: 1).  

Equally, we argue, there is a dislocation between children’s experience of the curriculum and their experience of the community and that, as a consequence, there are increasing levels of disaffection amongst this age range as they make the transition to secondary schools and start to question the purpose of their new school experience.  













	Ecological sectors that hold specific functions for children (e.g.  socialising, play, games / sport, shopping, school, youth club) where children move to at certain times	
								
								
Ecological periphery where children move to occasionally; eg a hospital visit or a holiday

Figure X.1. A Representation of the Ecological Zones that Children Occupy (after Baacke, 1985)

Although the children we worked with occupied all these zones, our interest focused particularly on the inner ones as it is in the ‘ecological proximity’ and ‘ecological sectors’ that the children are beginning to feel confident and moving autonomously, as they make the transition from child to teenager and develop independence from the home and family.  Nevertheless, the children are still home-centred in many ways and most see the home as a safe haven away from the community.  
The starting point of this particular ecological model is that children simultaneously appropriate and influence their environment (Jans, 2004) hence children participate naturally in their environment through their interventions and influences.  This suggests that participation has most meaning for the child in the context of their experienced environment.  Research suggests that 11-12-year-old children care about their local urban environment, but in many cases feel disenfranchised: 

It is apparent that the children involved in this project experience high levels of frustration about the state of the local environment and they are powerless to effect any change in it (Barratt and Barratt Hacking, 2003: 31).

Children working within L2C had the opportunity to explore their relationship with the local environment and community and consider how they could participate in community development.  When considering what might constitute the genuine participation of children within the research, we found it helpful to consider two paradigms of participation where children are viewed as either ‘welfare dependants’ or  ‘young citizens’ (Neale, 2004).  Considering children as welfare dependants suggests that adults are in control and that children are vulnerable, incapable, and in need of guidance and protection.  Considering children as young citizens takes an alternative perspective where children are viewed as having strengths and competencies and are seen as having ‘an entitlement to recognition, respect and participation’ (Neale, 2004: 7).  Children are traditionally seen as ‘welfare dependents’ by adults, and this view informs how adults relate to children both in terms of public policy contexts and ‘in the daily settings of their lives’ (Neale, 2004: 8).  It would therefore seem important for policy makers to be mindful of the theoretical framework underpinning participatory research with children (Willow, 2002).  It was the young citizen paradigm, together with models such as the ladder of participation (Arnstein, 1969; Hart, 1997), that contributed most to our thinking about the research and this enabled a consideration of the sorts of understandings and skills that adults might need in order support children’s genuine participation.

Theoretical consideration of children’s environmental experience and genuine participation suggest that participation can be meaningful for the child when two conditions are in place: that children’s environmental and community experience is used to frame the context; and when children are viewed as young citizens with local expertise and the capacity to undertake community research.  Although such theoretical perspectives contributed to our thinking during the research process we would equally argue that it is valid to build grounded theory (Miles and Huberman, 1994) when exploring such participation.  Our approach has been to develop theory out of the experience of participatory research where participation is grounded in the voices of children and others who have a stake in the educative process, and in the local community and its future.  Practically, this theoretical approach can be explored with children if there is an appropriate adult-legitimated discussion forum; in particular, by asking children to reflect upon experiences and use their thinking to inform discussion and direct the research process.  It is apparent to children that there is great value in exploring the nature of their relationship with their school and the local community.  

Research questions and Design

Four research questions were developed from prior research (Barratt and Barratt Hacking, 2005) and refined within L2C:

1.  How do 11-12-year-old children experience and think about their local environment?
2.  How can schools make use of this new body of data in order to increase the relevance of the curriculum to children, their families and the local community?
3.  How can schools make use of these emerging data in innovation related to citizenship and sustainable development?	
4.  How can schools provide for children, parents, community workers and teachers to participate in the curriculum development process in order to develop a curriculum that relates to children’s local environment perspectives and help shape behaviour?

These questions reflect national and international agendas to improve both education and the environment at the local scale.  This would include the citizenship and education for sustainable development guidance for schools in England (e.g.  QCA, 1998; DfEE/QCA, 1999; DfES/QCA, 2001) and local sustainability initiatives proposed at the 2002 United Nations Earth Summit.  L2C provided key opportunities to promote local environmental citizenship and consider how the community and its schools, and parents, children and teachers can meet the challenge of growing up in an urban setting.  Environmental citizenship is a term that is being used more widely (see Dobson and Bell, 2005) but there is debate about what it means and how it might be realised.  For the purposes of this research we assumed that:

Environmental citizenship is to do with developing (children’s) capacity to play a role in improving and sustaining the quality of the local community and environment (Barratt and Barratt Hacking, 2004).

We would characterise our approach as ‘researching collaboratively with children’ (Garbarino et al., 1989, Barratt and Barratt Hacking, 2000) in that children were partners in making decisions about the research direction and process rather than being objects of the research.  This approach is not typical in research relating to children.  Children and young people are one of the most heavily researched groups in society, but despite attempts to get beyond mere observation to extended dialogue and reporting findings in the young people’s own words, the process still tends to be controlled by professional adults, that is, teachers and researchers (Robinson and Shallcross, 1998; Clark et al., 2001; Kellet, 2004).  The development of L2C’s research design was emergent; we started the project with research aims and questions but not with a fully determined research design.  The approach that developed was one that emerged through a process of discussion and negotiation with children.  This is not common in secondary schools in England where there is little evidence of teachers and children planning research projects or planning the use of curriculum time collaboratively.  The process is therefore a particular one that emerged out of the grounded experience of the participants, and out of collaboration between children, teachers, researchers and families.

As noted earlier, our approach drew on past experience which evolved through the shared involvement of adults and children in the project, based on our need to be sensitive to context:

The challenge for our research has been to develop appropriate methodologies that are sensitive to the personal experience of young people and ones that endeavour to engage in research with young people (Barratt and Barratt Hacking, 2005).

The research design was a mixed method approach, generating both qualitative and quantitative data (Tashakkori and Teddlie, 2003).  In terms of method, we were concerned to represent the authentic voices of children and their families equally, alongside educationalists and local authority officials.  Therefore children in the study school were involved in devising research instruments, leading discussions and setting their own agenda within the framework of the study.  We were also concerned that the local environment experience of children was represented authentically in the data generated.  Data collection methods were therefore designed to capture the genuine experience of children.  The study school children devised and developed each of the data collection methods and the procedures for data analysis.  In the following section, through examples that illustrate our participatory research approach, we show how the background thinking to L2C was developed in practice.

Children’s Participation in THE RESEARCH

The study had two phases: 

1)	establishing/planning the project; and gathering/analysing evidence about the nature of 11-12-year-old-pupils’ local environment experience (7 months) 
2)	using the evidence gathered/analysed in phase 1 to develop, implement and evaluate a curriculum project (5 months).

All children were volunteers, and there was considerable competition for involvement.  The research was shaped by a management group comprising researchers, teachers, governors, pupils and a parent.  This group met at intervals in the school, and children and teachers were taken off timetable to enable this to happen.  The management group attempted to represent children’s and their families’ voices as well as those of educationalists.  The two teachers on this group were known as the teacher researchers and were the head of faculty and the head of geography from the humanities team.  However, although the humanities area clearly was an appropriate initial location for the project (owing to existing national curriculum foci on place, environment and local issues), there were no preconceptions about where in the curriculum any subsequent change might take place, whether through established subjects or new ones such as citizenship, or whether through cross-cutting themes such as personal, social and health education (PSHE), or education for sustainable development (ESD).  A larger research team represented the same interest groups but had more children members.  It had the responsibility to devise research instruments, lead discussions and set its own agenda within the framework of the study.  
Although the children were fully involved in L2C from the outset, the nature of their participation developed across the two phases.  It became evident that children gained in confidence, for example, they became more willing to speak and contribute ideas, became more skilled, for example, in using equipment and devising questions, and took more responsibility as the project progressed – and as the adults working with the children became more trusted.  In the early stages of phase 1 the focus was on establishing ethical procedures, identifying participants, and establishing democratic ways of working as a research team made up of people with different interests, experience and expertise.  This involved breaking down some of the traditional power relations between teachers and children, and adults and children.  Children wanted to take on a different role to the more compliant position they normally adopt in classroom contexts or with adults; the aim at this stage was that children would take on a more equal role in project decision-making.  In practical terms, this involved things like negotiating how to address each other.  The outcome was that all children and adults, with the exception of the teacher researchers, would be known by their first names.  Further into phase 1, the children began to take more responsibility and leadership within project planning and implementation, and in phase 2 their role became much more proactive as they became skilled enough to contribute more to steering the project and chairing meetings.  The following examples illustrate the characteristics and growth in children’s participation in planning and implementing the L2C research design in Phase 1.  

Example 1: Establishing and Planning the Project – the Management Group

In the early stages of the project we were concerned to identify a small number of children to be part of the management group in order that children would play a key role in steering the research.  Teacher researchers presented the project in a school assembly, asking for volunteer participants.  From a year group of around 200 children, fifty volunteered.  Through a negotiated process, four girls and four boys, one from each of eight tutor groups (representing a range of scholastic ability, parental background, in-school behaviour, and motivation to study) joined a parent, two teachers and university researchers on the group.  The remaining volunteers were involved in later activities.  

When the management group first met to take the initial steps in operationalising the L2C philosophy and methodology, the children began by sharing their perspectives on the school and their locality, which they illustrated with Ordnance Survey maps, and photographs.  Following this the children wanted to draw a picture/map of their home area showing their personal spatial representation of where they lived.  This began the process of listening to children explaining why they were so interested in joining this project, and thinking about our first research question: how do 11-12-year-old children experience and think about their local environment? Because no other members of the group, other than the parent, lived nearby it was the children who brought most knowledge of the locality, thereby beginning the process of their empowerment within the project.  In further discussion we considered the purpose of the research, our roles in it and how we could make each other’s participation more meaningful.  We explored ethical issues including confidentiality, the right to withdraw from the project and our mutual expectations of it.  This meeting represented a useful starting point in discussing children’s thinking about their participation in the research.  Following this, a further eight children from the original volunteers were invited to complete the research team of 8 girls, 8 boys, the 2 teacher researchers, the parent, and 2 of the university researchers.  

Example 2: The Research Team – Developing Research Instruments 





Phase 1 revealed a number of themes that reflect what is important to children about where they live, for example, ‘personal’ (health, family and friends) and ‘safety/danger’ (people, roads, vandalism).  What was striking from the findings was how important the quality of their local environment is to children.  Some of the issues that concerned the children in our sample reflect other research findings in this field, particular the quality of environment and dangers from traffic: 

We are convinced that children’s concerns about pollution, traffic, crime, and incivilities are genuine…time and time again in our interviews throughout Britain these concerns were manifestly grounded in the child’s own local experiences (Spencer and Woolley, 2000, p189).

Most of the children already move around the locality more independently of adults.  They have a detailed knowledge of their local community and can operate safely and successfully in it.  This supports other research that found that children were: 

Very aware indeed of the danger spots in their locale; and to be shaping their use of towns accordingly (Spencer and Woolley, 2000: 189).  

The children’s knowledge, and how they use it, is very different to that of adults’.  It is generated through exploration and play, passed to the children from their peers and families through stories, and is renewed through contact with each other, with older children, with adults, and by being in the locality.  However, despite their detailed knowledge, the children feel that they have limited access to the community and its facilities, and that there were not enough places for them to go.  They feel that the community serves both younger and older children and adults more effectively than it does their age group, and that there are a number of barriers that they perceive as preventing them from making the most of their local knowledge.  There is a gap between what children know about, and want for, their local environment, and the extent to which they are able to take action to achieve this.  This concurs with other research on children’s experience of urban life (e.g.  Spencer and Woolley, 2000; Thomas and Thompson, 2004).  Our findings further confirm that there is a gap between children’s own local knowledge and that knowledge which is favoured by the school through its curriculum; indeed, it seems that children’s local knowledge is mostly unknown by the school – and hence not used.  The children have a strong desire to be involved in local improvement; for example, they are concerned about environmental quality and would like to see more habitats for wildlife.  They feel that school could support their involvement but that the gap between their own knowledge and that favoured by the school militates against this happening.

In phase 2, an Environment Curriculum Council (ECC) evolved from the research team whose membership it broadly replicated, with the addition of community workers from the local offices of the Children’s Fund <http://www.everychildmatters.gov.uk/strategy/childrensfund/ (​http:​/​​/​www.everychildmatters.gov.uk​/​strategy​/​childrensfund​/​​)>.  The ECC was chaired by a girl and boy (each with deputies), elected by members of the research team.  The intentions of the ECC in addressing the phase 1 findings were to reduce the gap between children’s own knowledge and that taught in school, and break down the barriers to children’s involvement in the community.  The ECC, which operated in parallel to the existing School Council, focused on ways of bringing phase 1 findings into the life and curriculum of the school by exploring:

	how children’s local knowledge can be used in the school
	thinking about children’s community involvement and possible action
	considering how the phase 1 research process can be integrated into school life in order to sustain a concern for children’s local community and environmental perspectives.





The approach that has been developed through this participatory research project can be characterised as both ecological and collaborative in that children, teachers and other adults worked in partnership in an attempt better to understand how they, the school and the community could all benefit from working together.  Although the idea of partnership was clearly important at many levels in what happened, we argue that the research’s participatory approach tried to go beyond this through an attempt to achieve a more equal involvement of all involved groups in decision making and action at all stages of the research; in a school’s case, for example, such partners would not normally hold equal responsibility for (or have powers of decision over) the curriculum.  By adopting a participatory approach the project was able to begin to chip away at the power relations that normally exist in such child-adult and parent-teacher relationships within a school context, as illustrated in the earlier discussion.  

Tentatively, three stages seem to characterise the project’s development (Figure X.2).  








Reflection and Collaboration (empathetic exploration of theory and context)

Figure X.2.  Three Stages in the Development of the L2C Project

Although these stages are linear in time, each involved both reflection and collaboration.  In the first stage we worked together to attempt to describe and understand the nature of the research context by, for example, gathering data on the community experience of the children.  In the second stage we applied findings to the school context, for example, by exploring implications for the curriculum.  Finally, in the third stage, which will continue beyond formal project funding the school is evaluating the efficacy of the project design and considering ways forward.

A number of contextual factors seem to have been important in the success of the L2C project: time and space provided by the school to accommodate the project; the approval (legitimation) of the senior management; the very active engagement of two teachers; and external support from the University, for, without all this, the project would not have been established in the school.  However, it is equally clear that these are not enough, and  there has been a tension between finding the time or the school structures to do justice to such initiatives, and enabling the children to experience the existing curriculum to the full.

Some of the children involved in L2C had previously experienced difficulties engaging with life in school, yet all children approached this project with commitment, energy and enthusiasm, and we have explored why this project may have had so much meaning for children.  Three questions were posed to children at the outset: Would you like to participate? Why would you like to participate? And, how can we make your participation meaningful? Reflecting on these questions with children has been illuminating, particularly in terms of understanding what makes for a meaningful project for children.  In this project children have been willing to share their very sensitive local community knowledge, and consider this in relation to the school curriculum.  We think that there is evidence that this has only been possible because the project acknowledged that it was important to involve children in agreeing the research design and process.  This starting point established children’s trust and belief in the intentions of the project and, most importantly, its relevance to them as young citizens (Neale, 2004).

The L2C project remains unfinished, as what happens in the school following the formal end of the research study is crucial in determining ongoing success.  Of key importance here is the dissemination of the experience and findings to senior management, governors, and all staff who teach across the 11-14 age range, as it is this group which will be involved in shaping future development of this curriculum.  Our experience of this research supports the view that such school decision-making would benefit from the participation of children, parents and the wider community in the debate about what the curriculum should be attempting to achieve, and hence what curriculum development is needed.  Experience also suggests that the 11-14 curriculum is particularly suited to an exploration of the local environment/community as it is actually experienced by children, and thus to a consideration of how children can become more involved in community development and local environmental citizenship.  

Thus, our L2C experience suggests that there needs to be changes in (i) how the school curriculum is developed, as well as in (ii) the content of the curriculum, and (iii) pedagogy.  Although curriculum change in the L2C project was experienced and enacted through PSHE, primary to secondary school transfer processes, and the humanities curriculum, we think that all subject areas would accrue some benefit from a consideration of how they might bring pupils’ everyday experience and community perspectives into their curricula.  Given the directive nature of the national curriculum that all publicly-funded schools in England follow, it is a moot point as to whether the sort of change envisaged here will most readily take place through PSHE, Citizenship and ESD, or through established subjects.  In reality, these issues are most likely to be settled on the ground in the context of each school and its unique circumstances and personnel.  Our experience has demonstrated that if children can be provided with appropriate conditions for participation, then the opportunity to establish the groundwork for meaningful change in the school curriculum can be created, and in so doing, the apparent distance between the child’s every day life and the school curriculum may be reduced.  We argue that curriculum initiatives developed in collaboration with children will be more in tune with their own local environmental needs and aspirations, and that such collaborative processes address the challenge of encouraging self-determination and participation, and achieving empowerment.  Although such considerations are strikingly absent from government rhetoric on sustainable development education which tends to emphasise what is to be learned (see QCA, undated) and what experts have determined (Unesco, 2004), it seems to us that such official attitudes and strategies have singularly failed to engage either the public or youth (Defra, 2004).  The point about the approach outlined here is that, in an a priori way, it takes seriously the ambitions, interests and concerns of those whom it seeks to engage, and is a manifestation of what Scott and Gough (2003; 2004) have termed Type 3 learning:

Type 3 approaches give the learner a central role in setting agenda for learning and action, and value the contribution that differing perspectives bring to this.  They are thus inherently educative.  By contrast, Types 1 & 2 are not always so, unless, that is, we are happy with the idea that the purpose of education is to ensure implementation of whatever experts tell us.  Type 3 approaches seem…to be essential if the uncertainties and complexities inherent in how we live now are to lead to useful learning about how we might live in the future.  (Scott and Gough, 2004: 2)
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The Listening to Children Key Reference Database
Compiled by WTA Education Services Ltd for the University of Bath’s Centre for Research in Education and the Environment within the ESRC-funded project Listening to Children: Environmental Perspectives and the School Curriculum RES-221-25-0036
Introduction
In 2004 the University of Bath’s Centre for Research in Education and the Environment www.bath.ac.uk/cree (​http:​/​​/​www.bath.ac.uk​/​cree​) was funded by the Economic and Social Research Council to undertake a one-year, participatory research project (Listening to Children: L2C) into how children perceive, and act within, their local environment.  The research brought together a team of University researchers, schoolteachers, 11-12-year-old school children (and their 6th form mentors), and community representatives.  The setting was an 11-19 secondary school that serves an urban community on the northeastern edge of a large conurbation in South West England.  This area exhibits the sorts of social, economic, environmental and educational challenges that many urban communities in developed economies face, and associated concerns about the effect that such environments have on their young populations.  The school recognised the need to involve local people in school development, and the project provided an opportunity to involve parents, children and local voluntary bodies in curriculum change related to both citizenship and education for sustainability.  The research was a twelve month study of children’s local environmental perspectives that focused on how children perceive and act within their local environment and community, how they make sense of this in relation both to their lives and to the school curriculum, and how schools might enable children’s local environmental perspectives to become a part of their curriculum experience.  The research highlighted the desire that young people have for schools to address community issues within the curriculum and for schools to play a much more significant role in community development. One outcome of this research is this ongoing collation of sources and resources that are drawn together under the following headings as an aid to others undertaking similar work.

Our aim is to provide a series of documents and links to relevant organisations to enable academics to access sources of information not always available through formal searches, and for practitioners to access documents that will help put policy and research into context and aid participation projects in schools. The database is initially focussed on England and comprises items and relevant web links with particular emphases on citizenship, ESD, participation, active learning, and regeneration and renewal.  We intend to continue to develop the database. New links are welcome from groups wishing to bring their evaluation work, project materials to an academic or practitioner audience. Publications from other organisations are also actively sought should any organisations or individuals have material included we would be very pleased to receive it.
Instructions for searching
This database provides a summary of references and documents considered important for anyone undertaking a participation project with young people in a schools or youth group context. The documents are provided under the following headings. Simply use the links to obtain an overview of relevant documents for initiating a youth participation project. 

Selection of the documents can be done is two ways: 
	By choosing heading and reviewing the summaries of documents.
	Entering one of the suggested key words to find out more.
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1.	Young people’s involvement in curriculum development
The following references are useful in illustrating how young people are encouraged to take part in improving their local community. They are all published later than September 2004, unless otherwise stated. 

1.1	Sure Start Learning programmes (SSLP)
The Sure Start Learning programmes (SSLP) aim to improve parenting skills, and have a positive impact on family life, children’s language skills, and the ability to play. The Institute for the Study of Children, Families and Social Issues found that parents involved in Sure Start were more likely to treat their children in a warmer and accepting manner. One study showed 60-86% of respondents using Canning Town’s Sure Start programme agreed that it enhanced their child’s ability to play, and 52-88% believed that the programme had helped them to improve their parenting skills.  Such early years programmes may be an important part of encouraging successful participation of young people in schools and community. Towards Understanding Sure Start Local Programmes at www.surestart.gov.uk (​http:​/​​/​www.surestart.gov.uk​)

1.2	Investment to Save Budget
This fund is for projects aimed at keeping children away from crime and finding community led solutions to health issues. The project provides money for projects to increase the extent of partnership between different parts of government and the voluntary sector. Investment in ISB so far is £370 million. The Chief Secretary to the Treasury said that ISB helped to develop more effective citizenship, and a reduction in crime and fear of crime.  Full list of recipients at www.cabinet-office.gov.uk (​http:​/​​/​www.cabinet-office.gov.uk​)

1.3	Schools Pathfinder Project
DFES research shows that the provision of community services in schools can improve pupil’s attainment, behaviour and attendance, as well as involving families to a greater extent in children’s learning. Schools offer childcare, study support, access to IT sports and arts facilities to the wider community. Evaluation available from www.teachernet.gov.uk/extendedschool (​http:​/​​/​www.teachernet.gov.uk​/​extendedschool​) 

1.4	Urban Education: ten years on
The Fabian Society suggests that action is needed to close the gap in achievement between rich and poor households. Nationally, 50% pupils leave school with 5 or more C to A* grade GCSEs, whereas in deprived communities this falls to less than a third, and in inner city schools twice as many pupils as the national average leave without any GCSEs according to a report by Ofsted. Some progress has been made to close the gap in the last 10 years but progress is slow and unsteady. Ofsted assessed 500 primary and 70 secondary schools in deprived areas in a follow up to a report of 10 years ago. See: Access and achievement in Urban Education: Ten Years On www.ofsted.gov.uk (​http:​/​​/​www.ofsted.gov.uk​)

1.5	Schools and Area Regeneration; Deanne Crowther, Colleen Cummings, Alan Dyson, Alan Millward; Joseph Rowntree Foundation, 2004 ISBN 1861345178
This Joseph Rowntree Foundation report indicates tensions within schools between efforts to achieve examination targets and pupils’ involvement in community renewal / regeneration schemes with the result that interaction with local regeneration initiatives is now less likely to happen. Factors such as the views of Head teachers, the location of the school catchment, and the nature of local regeneration affect the range of community activities a school takes on. Many schools appear to view community engagement as a distraction. 

1.6	Committee on the Rights of the Child
A report published by UN Committee on the Rights of the Child stated that a high proportion of child poverty has led to a higher incidence of mortality, accidents, teenage pregnancy, poor housing, homelessness, malnutrition, educational failures or suicide. Committee on the Rights of the Child 31st Session viewed on the web site www.crights.org.uj/pdfs/UNCR-conc-obs-2002.pdf (​http:​/​​/​www.crights.org.uj​/​pdfs​/​UNCR-conc-obs-2002.pdf​)

1.7	Learning and Skills for Neighbourhood Renewal
Learning strategies for neighbourhood renewal are reported as widely misunderstood by educational institutions, resulting in patchy training provision for practitioners and community activists. The aim is often seen as helping people back into learning, rather than providing skills and knowledge such as project management or promoting community cohesion. Learning and Skills for Neighbourhood renewal web site www.neighbourhood.gov.uk (​http:​/​​/​www.neighbourhood.gov.uk​)

1.8	Community Cohesion Standards for Schools
The Home Office gives guidance to schools aimed at promoting community cohesion and racial equality. Recommendations include ensuring a representative ethnic make up of school governors, the creation of breakfast and after school clubs, and English language classes. The aim is to close the achievement and attainment gaps by ensuring that assessment does not disadvantage any one group to develop common values of citizenship, to build community relations, and to remove barriers to access, participation and achievement. See Community Cohesion Standards for Schools at www.homeoffice.gov.uk/comrace/cohesion/keydocs.html (​http:​/​​/​www.homeoffice.gov.uk​/​comrace​/​cohesion​/​keydocs.html​)

1.9	 Start Talking Ideas
A lack of advice in schools is preventing youngsters in deprived areas developing business skills and ideas. The launch of “Start Talking Ideas” provides opportunities in Enterprise Week for young people through a coalition of groups under Enterprise Insight banners. Enterprise Insight is a coalition of 12 organisations set up by the British Chambers of Commerce, the CBI, the Federation of Small Businesses and the Institute of Directors. Web site reference: www.starttalkingideas.com (​http:​/​​/​www.starttalkingideas.com​)

1.10	 Creative Partnerships
Invited children help though art and design projects to be part of the redesign of a demolished estate in Wolverhampton. The school has a ‘creative friend’ – a Creative Partnership funded broker and guide who help consultation with local people about improvements. Council officials say they have learned more from involving and talking to children who are going to have to live with any problems. the partnership is partly funded by DFES with the aim of developing long-term relationships with schools ranging from involvement with musicians and museums to designers and dancers. One crucial issue was improving staff confidence and skill range. Web site reference: www.creative-partnerships.com (​http:​/​​/​www.creative-partnerships.com​)

1.11	 Hear by Right: standards for the active involvement of children and young people; Harry Wade and Bill Badham; National Youth Agency, 2003  ISBN: 0 86155 300 4
The standards framework is based on the ‘Seven S’ model of organisational change - shared values, strategy, structures, systems, staff, elected members or trustees, skills and knowledge and style of leadership. It relies on self assessment, divided into three levels of ‘emerging’, ‘established’ and’ advanced’, with each level building on the last. This acts to ensure that young people’s involvement is built in and not just bolted on. Web site reference: http://www.nya.org.uk/Templates/internal.asp?NodeID=90232&ParentNodeID=90205 (​http:​/​​/​www.nya.org.uk​/​Templates​/​internal.asp?NodeID=90232&ParentNodeID=90205​)

1.12	 Active Learning for Active Citizenship in the Voluntary and Community Sector; Val Woodward; June 2004; Home Office’s Civil Renewal Unit
A report for the Home Office outlining an approach to active learning through a series of hubs or clusters in local communities. It outlines elements of a curriculum for active learning and potential principles to inform approaches. Web site reference: http://www.homeoffice.gov.uk/comrace/civil/index.html (​http:​/​​/​www.homeoffice.gov.uk​/​comrace​/​civil​/​index.html​)

1.13	 Civil Renewal Active Citizenship: a guide to the debate; Véronique Jochum, Belinda Pratten and Karl Wilding; 2005
A discussion from National Council for Voluntary Organisations outlining definitions of civil society, ideas about active citizenship, and an overview of government policy and themes associated with active citizenship. It is useful as it provides a context for school and community links by defining different approaches to community active citizenship. Web site reference: http://www.ncvo-vol.org.uk/asp/search/ncvo/main.aspx?siteID=1&subSID=89&sID=18&documentID=739 (​http:​/​​/​www.ncvo-vol.org.uk​/​asp​/​search​/​ncvo​/​main.aspx?siteID=1&subSID=89&sID=18&documentID=739​)

1.14	Manual On Rights-Based Education Global Human Rights Requirements Made Simple; Katarina Tomasevski; Bangkok: Unesco Bangkok, 2004






2.	Young people in transition / inclusion

2.1	Indices of Multiple Deprivation
Economic analysts’ experience reveals hidden anomalies in government indices of ‘Multiple Deprivation’ (IMD). The IMD uses 700 homes, and the existing method shows for one area (Boston, Nottingham) how three different groupings do not feature in IMD. A ‘mosaics’ system shows differences, for example, in comparing crime, or needs and lifestyle within one area. Information from www.experian.com (​http:​/​​/​www.experian.com​)

2.2	School Just Got Interesting; April 2003; Dipika Ghose; Young People Now
Article 12 of the UN Convention on the Rights of the Child, established in 1990, enshrines the right of young people to have a voice on issues that affect them, and the Education Act 2002 made consultation with young people a statutory requirement in education.  DFES has published guidelines with the National Children’s Bureau saying that children should be involved in the running of the school they attend. Green, a secondary school in the south London Borough of Lewisham, has been running a fully-fledged school council for the past two years. The school is situated in a relatively deprived area.  According to workers at the school, youth participation schemes should ideally extend beyond the school environment into the local community, equipping young people with the skills and understanding to participate in the world beyond. Web site reference: http://www.ypnmagazine.com/news/index.cfm?fuseaction=full_news&ID=661 (​http:​/​​/​www.ypnmagazine.com​/​news​/​index.cfm?fuseaction=full_news&ID=661​)

2.3	Doing Something: young people as social actors; Karen Eden and Debi Roker; National Youth Agency  ISBN: 0 86155 270 9 
One of the most significant features of public and political debate about young people in recent years has been the view that they are apathetic about, and alienated from, politics and decision-making processes. A main focus has been young people’s low levels of knowledge about the political process, high rates of political apathy and mistrust and low rates of voting among the under 25s. This report says that what is missing from this debate is information about those young people who are engaged in participation and politics and who attempt to bring about change in society, and that understanding their views, motivations and experiences is essential if strategies to encourage greater youth participation are to be successful. The report describes a study which focuses on young people who are actively engaged in their communities, in politics and in wider participation, outlining some of the key results, and discussing the broader implications for policy and practice and for our understanding of young people today.  This is part of the ESRC New Perspectives series on youth transitions, highlighting young people’s active management of social constraints and opportunities. http://www.nya.org.uk/Templates/internal.asp?NodeID=90232&ParentNodeID=90205 (​http:​/​​/​www.nya.org.uk​/​Templates​/​internal.asp?NodeID=90232&ParentNodeID=90205​)

2.4	Education for Democratic Citizenship & Social Cohesion; Jean-Marie Hedyt  DECS/EDU/CIT (99) 52 
Council of Europe document presenting the results of work on social cohesion under the “Education for democratic citizenship” project. Web site reference: http://www.coe.int/T/e/Cultural_Co-operation/Education/E.D.C/Documents_and_publications/By_Subject/Participation/090_education_words99_52.asp#TopOfPage (​http:​/​​/​www.coe.int​/​T​/​e​/​Cultural_Co-operation​/​Education​/​E.D.C​/​Documents_and_publications​/​By_Subject​/​Participation​/​090_education_words99_52.asp#TopOfPage​)

2.5	Bridging the Divide: the experiences of young people with learning difficulties and their families at transition; Pauline Heslop, Robina Mallett, Ken Simons and Linda Ward; Norah Fry Research Centre, University of Bristol
The transition to adulthood can be a difficult time for all young people and their families, but for those with learning difficulties there are a host of additional complexities. The Education Act 1993 and the associated Code of Practice on the Identification and Assessment of Special Needs sets out the duties and regulations that local authorities should follow for young people with statements of special educational need who are approaching adulthood. Research into the experiences of 272 families of a young person (between 13 to 25 years of age) with learning difficulties in England found that:
The transition planning process had started for only two-thirds of those still at school who were aged 14 or over
Almost a half of the young people were reported to have had little or no meaningful degree of involvement in planning their future 
Those who had already left school were more likely to have been involved in the transition planning process than young people still at school
Just over two-thirds of families thought the transition plan reflected the views of the young people
The topics covered in transition planning were often quite different from those the families felt were important
For many young people key issues had still not been addressed by the time they were in their final year at school, despite transition planning
Whether or not a young person had received transition planning made little difference to their experiences after leaving school
Web site reference: http://www.bris.ac.uk/Depts/NorahFry/transition/Findings.htm (​http:​/​​/​www.bris.ac.uk​/​Depts​/​NorahFry​/​transition​/​Findings.htm​)

2.6	Valuing People: a new strategy for learning disability for the 21st century; Department of Health, Cm 5086; 2001
Valuing People is the government’s plan for making the lives of people with learning disabilities, their families and carers better. It was the first White Paper for people with learning disabilities for 30 years. It covers England, and is based on people having:
their rights as citizens 
inclusion in local communities 
choice in daily life 
real chances to be independent 
It was written with help from people with learning disabilities, family carers, and people who work in services or other organisations for people with learning disabilities. Web site reference: http://www.valuingpeople.gov.uk/documents/ValuingPeople.pdf (​http:​/​​/​www.valuingpeople.gov.uk​/​documents​/​ValuingPeople.pdf​)

2.7	Learning Difficulties and Ethnicity; Ghazala Mir, Andrew Nocon and Waqar Ahmad, with Lesley Jones; Report to the Department of Health, 2004 
The Centre for Research in Primary Care at the University of Leeds was commissioned by the Department of Health to conduct a scoping study of services for people with learning difficulties from minority ethnic communities. The study consisted of a review of the literature and interviews with key respondents. While people with learning difficulties from minority ethnic communities and their carers face considerable problems in accessing relevant services, there are also examples of approaches and projects which seek to meet their needs more appropriately. Web site reference: http://www.dh.gov.uk/assetRoot/04/01/46/99/04014699.pdf (​http:​/​​/​www.dh.gov.uk​/​assetRoot​/​04​/​01​/​46​/​99​/​04014699.pdf​)

2.8	The Road Ahead: a literature review commissioned by SCIE (Social Care Institute for Excellence) from the Norah Fry Research Centre (University of Bristol) in collaboration with the Home Farm Trust and North Somerset People First
This report concerns the information needs of young people with learning difficulties and their families at transition to adulthood. It summarises key themes from the UK literature (journal articles, magazine articles, conference and research reports, books, and unpublished documents) about the process and experience of transition for young people with learning difficulties and their families. It also draws out key areas of information need for young people and families in the form of a list of topic areas and questions at the end of each main section. Web site reference: http://www.scie.org.uk/publications/tra/files/literature.pdf (​http:​/​​/​www.scie.org.uk​/​publications​/​tra​/​files​/​literature.pdf​)

2.9	Reminding People about Community; paper written by Quest for the Valuing People Support Team website; Alex Hamlin, February 2004
The paper outlines a theoretical context in which community can be considered, and describing the governmental policy context in England. This is followed by a discussion of what community development is in this context and an approach to community development is described. The paper closes with a brief description of three examples of community development in practice. Web site reference: http://www.valuingpeople.gov.uk/documents/InclusionQuest1.pdf (​http:​/​​/​www.valuingpeople.gov.uk​/​documents​/​InclusionQuest1.pdf​)

2.10	Valuing People and Post-16 Education; Learning and Skills Council, 2004
These guidelines have been written by the Valuing People Support Team, and the Learning and Skills Council, to help people in local areas who are working to improve access to education and training for adults with learning disabilities. The LSC aims to support people to be more able to:
do the courses they want to do
join mainstream courses
do courses that will help them to get a job
train while working, leading to better jobs
do courses which are enjoyable for their own sake and help people to learn new things, even if they are not looking for work 
Web site reference: http://www.valuingpeople.gov.uk/documents/EducationGuide.pdf (​http:​/​​/​www.valuingpeople.gov.uk​/​documents​/​EducationGuide.pdf​)

2.11	Breaking the Cycle: taking stock of progress and priorities for the future; a report by the Social Exclusion Unit, September 2004; Office of the Deputy Prime Minister, London
This report takes stock after seven years of the Social Exclusion Unit. Based on a new programme of research and analysis, it outlines:
the progress made to date in tackling the causes and consequences of social exclusion;
the challenges that remain and those that might arise in the future;
the lessons learned about delivering services to disadvantaged people;
the priorities for future action.
The full report offers a detailed exploration of what drives social exclusion, including those factors which transmit poverty and disadvantage from one generation to the next. It identifies the main groups at risk, assesses the scale of the problem, and outlines the Government’s strategy since 1997.  By bringing together evidence from a range of national data sources, evaluation literature, and the perspectives of service providers and users, it is possible to chart successes and identify the remaining challenges.

2.12	The Development of Values, Attitudes and Personal Qualities; Mark Halstead and Monica Taylor; NFER, 2000  ISBN 0 7005 3004 5
This contains critical questioning about ethics, social structures, institutions, practices and ways of life events and experiences. For example:
Rapidly changing social structures in work family, employment, mobility, global communications.
Diversity that can lead to alienation, isolation lack of hope and aimlessness in individuals and communities.
Emergence of entrepreneurial society where success is individual and materials rather than the development of the individual. 
Awareness of low standards of ethics in some areas of public life.
Powerful and pervasive media that can shape facts and perceptions to create ‘a view’.
Indiscipline in schools leading to a ‘bad’ learning environment.
Events leading to talk of moral panics and crises of values.
Focus concerns of personal and social education of young people and the respective roles and responsibilities of school, home and others in a pluralistic society. Web site reference: http://www.nfer.ac.uk/publications/aries-data/development-of-values-attitudes-and-qualities.cfm (​http:​/​​/​www.nfer.ac.uk​/​publications​/​aries-data​/​development-of-values-attitudes-and-qualities.cfm​)

2.13	ESRC Youth Citizenship and Social Change
These briefing papers provide useful comparisons with the Listening to Children research, although many studies are for the post-16 age group. There are useful comparisons to be made between findings. The following TSA Research Briefings from Autumn 2002 are available for download, the titles are fairly self-explanatory of the content, and a quote taken form the introduction to the article is given for each. They can be downloaded either by using the links in the titles or else via the website http://www.tsa.uk.com/ (​http:​/​​/​www.tsa.uk.com​/​​) 

Number 3 (​http:​/​​/​www.tsa.uk.com​/​YCSC​/​RB​/​TSA_RB_03.pdf​) Routes: Youth transitions in the North East of England
New research from the University of Newcastle tracks the changing opportunities and life experiences of young people aged 16–25 in the North East of England. Using a combination of quantitative and qualitative survey techniques, it focuses on young people’s experiences of school, further education, government training schemes, employment and unemployment. The researchers concentrated on the type of disadvantaged young people who are least likely to respond to normal surveys, in order to establish what changes might enable this group to create amore positive future for themselves.

Number 4 (​http:​/​​/​www.tsa.uk.com​/​YCSC​/​RB​/​TSA_RB_04.pdf​) Young People’s lives: a map of Europe 
Across Europe, young people are growing up against a backdrop of enormous change within families, education and the labour market. As a result, transitions into adulthood have become increasingly drawn-out and unpredictable. New research from the University of Essex takes an overview of almost 25,000 young people’s lives in 14 European countries, comparing their experiences, and highlighting differences and similarities between countries. It focuses on key aspects such as education, employment, the family, leaving home, partnerships, parenthood, housing, income, poverty and deprivation.

Number 5 (​http:​/​​/​www.tsa.uk.com​/​YCSC​/​RB​/​TSA_RB_05.pdf​) Negotiating transitions to citizenship 
Citizenship responsibility lies at the heart of the Labour Government’s social policy. New research from Loughborough University examines young people’s experience and understanding of citizenship, and how their perceptions of themselves as citizens change over time. The main focus is on two areas of participation: work and politics. Work includes paid employment; voluntary work and family care work. Politics encompasses both formal party politics and informal political activity such as community action and protest politics.

Number 6 (​http:​/​​/​www.tsa.uk.com​/​YCSC​/​RB​/​TSA_RB_06.pdf​) Disconnected Youth? Young People, the ‘Under Class’ and Social Exclusion 
The idea that Britain is witnessing the rise of a socially excluded ‘underclass’ at the bottom of the social heap has become popular over the last ten years. Some argue that young people in poor neighbourhoods grow up in a culture of crime, voluntary unemployment and illegitimacy, and subsequently pass these underclass values onto their own families. Others argue that economic change has caused a generation of young people in poor neighbourhoods to become excluded from the world of work and mainstream opportunities and lifestyles. New research from the University of Teesside investigates how the ideas of an underclass and social exclusion relate to young people’s experiences in a deprived area of Northeast England.

Number 7 (​http:​/​​/​www.tsa.uk.com​/​YCSC​/​RB​/​TSA_RB_07.pdf​) Drug use among young people in care 
Although young people are central to the Government’s current ten-year drug strategy, there is not much reliable evidence about their drug consumption. New research from Goldsmiths College explores drug use by one of the most vulnerable groups of young people: those in care. The study set out to discover their attitudes towards illicit substances, their use of drugs, and the impact of these factors on their transition into adulthood.

Number 11 (​http:​/​​/​www.tsa.uk.com​/​YCSC​/​RB​/​TSA_RB_11.pdf​) Understanding marginalisation among young people
Between the ages of 16–25, young people face a number of different transitions, including leaving home and moving from education into employment or the welfare system. Social, economic and political factors have an impact on young people’s lives, yet they can also choose different lifestyles, sub-cultures and identities. New research considers the ways in which vulnerable young people can become marginalised during these key times of change. The study focuses on two groups of young people at risk: young gay men and lesbians and young deaf people.

Number 13 (​http:​/​​/​www.tsa.uk.com​/​YCSC​/​RB​/​TSA_RB_13.pdf​) Inventing adulthoods: young people’s strategies for transition 
Traditionally, social policy has taken a problem-based and issue-led approach to the young; focusing, for example, on teenage pregnancy, drug use or unemployment. Yet increasingly policy makers and practitioners are becoming aware of the need to take a holistic approach to young people’s lives. New research from South Bank University explores how different combinations of factors can create or constrain opportunity. The study charts the pathways and reflections of young people living in five distinct areas of the UK. It identifies strategies, situations and experiences that transcend local differences, while understanding how local values and conditions shape young people’s lives.

Number 14 (​http:​/​​/​www.tsa.uk.com​/​YCSC​/​RB​/​TSA_RB_14.pdf​) Young people’s involvement in social action 
There are widespread fears about young people’s political apathy and alienation. Young people’s low rates of voting in general elections and low interest and confidence in politics are cited as evidence of a ‘wholly apathetic generation’. However, researchers have generally focused on what young people don’t do, rather than ways in which they actively participate in society. New research from the Trust for the Study of Adolescence aimed to redress the balance by carrying out nationwide review of youth social action groups. The study highlights: how young people aged 12–27 participate in society; their motivation and experiences; and how to encourage young people to take part in social action.

Number 16 (​http:​/​​/​www.tsa.uk.com​/​YCSC​/​RB​/​TSA_RB_16.pdf​) Youth, Family and Education: the formation of the independent learner 
This project has been investigating the ways in which young people experience independent learning. It is based on ethnographic studies of 6 groups of young people in contrasting locations undertaking A levels, GNVQs/AVCEs and Youth Training. It explores the shifting boundary between education and the home, together with the implications for young people of inequalities in family-based support. Unusually, it explores the experience of learning within the home, as wells education and training.

Number 17 (​http:​/​​/​www.tsa.uk.com​/​YCSC​/​RB​/​TSA_RB_17.pdf​) Youth perceptions of citizenship and security in Russia, Germany & UK 
Social change is challenging traditional patterns of citizenship, influencing notions of civic duty, allegiance to the nation state and the legitimacy of the armed forces. Increasingly, the issues that young people regard as important do not coincide with traditional ideas of security. As a result, young people are in the ‘front line’ of redefining society’s relations with the armed forces. New research from the University of Birmingham examines young people’s perceptions of security and citizenship in three key European countries: Russia, Germany and the UK. It investigates the links between the notions of citizenship and security, explores the place of military issues within citizenship, and gives young people a voice in the debate on these important subjects.

2.14	Joseph Rowntree Foundation Briefing
Joseph Rowntree Foundation Briefings are often quoted and are available for download. The following are relevant to our research theme in exploring contexts for groups of young people and the community. The titles are less self-explanatory so the introductory paragraphs have been included to indicate findings:

May 2004 - Ref 534 Community care development: a new concept 
The Hull Community Care Development Project was a three-year pilot initiative to develop the capacity of local communities to respond to their own support and ‘community care’ needs. Community members, and some non-community care agencies, interpreted community care very broadly, most particularly as developing a ‘caring’ community. As the project was community-led, these definitions influenced and shaped the project, its remit becoming broader than originally envisaged. Outlines problems and process for involving community. Web site reference: http://www.jrf.org.uk/knowledge/findings/socialcare/534.asp (​http:​/​​/​www.jrf.org.uk​/​knowledge​/​findings​/​socialcare​/​534.asp​)

May 2002 - Ref 522 Lessons from local action for national policy on sustainable development 
Thousands of community-focused programmes and projects are working across the UK to create a better quality of life for local people. Many are in areas suffering from deprivation and exclusion. They are working on issues such as food, health, waste and recycling, transport, conservation and community development. A report by Chris Church and Jake Lester for the Community Development Foundation looked at the impact of local activity and the lessons it has for national policy-makers. Web site reference: http://www.jrf.org.uk/knowledge/findings/housing/522.asp (​http:​/​​/​www.jrf.org.uk​/​knowledge​/​findings​/​housing​/​522.asp​)

February 2002 - Ref 242 A new approach to assessing community strengths 
Work in inner city Bradford piloted a practical approach to assessing the capacity of communities to take lead roles in regeneration and local action. The ‘community strengths assessment’ approach focuses particularly on local community and voluntary groups. It looks at how they are organised, their aims and needs, existing support and what support they might need in future. The approach involves comprehensive local surveys that provide detailed information leading to recommendations for action. The assessment contains two main elements - level of community organisation and level of support. In combination, these help build a comprehensive and detailed picture of community capacity, and highlight gaps in both activity and infrastructure that can be acted on through new initiatives and planning. Web site reference: http://www.jrf.org.uk/knowledge/findings/housing/242.asp (​http:​/​​/​www.jrf.org.uk​/​knowledge​/​findings​/​housing​/​242.asp​)

July 2000 - Ref 770 Community participants’ perspectives on involvement in area regeneration programmes 
A study exploring the experiences of residents involved in urban regeneration projects suggests that there is still much to learn about involving local people in area regeneration initiatives. The study, by a team from Goldsmith’s College, found examples of good practice, but residents also had major criticisms to make. Too often, in their view, the mechanisms for effective community involvement had been inadequate, with too little time for effective consultation. Many commented that there had been insufficient support and not enough training (a conclusion shared by many professionals). Web site reference: http://www.jrf.org.uk/knowledge/findings/housing/770.asp (​http:​/​​/​www.jrf.org.uk​/​knowledge​/​findings​/​housing​/​770.asp​)

April 2005 - Ref 0195 Young Bangladeshi people’s experience of transition to adulthood
During the last few decades, one of the major demographic, social and cultural changes within the UK has been the development of a diverse range of minority ethnic communities. In contrast to the latter’s high profile in major multicultural cities, a number of communities in predominantly white majority regions remain culturally ‘invisible’. This research, by Mairtin Mac an Ghaill and Chris Haywood of Newcastle University, focuses on one such group, providing an insight into young Bangladeshi people’s experience of growing up in Newcastle. It also compared these experiences with those of young white people to show similarities and differences between their transitions to adulthood. Web site reference: http://www.jrf.org.uk/knowledge/findings/socialpolicy/0195.asp (​http:​/​​/​www.jrf.org.uk​/​knowledge​/​findings​/​socialpolicy​/​0195.asp​)

March 2004 - Ref 334 Participatory approaches to research on poverty 
This study, by Fran Bennett with Moraene Roberts, gives an overview of ‘participatory’ approaches to research and inquiry into poverty in the UK. ‘Participatory’ approaches respect the expertise of people with direct experience of poverty and give them more control over the research process and more influence over how findings are used. The researchers examine the issues involved when principle turns into practice. Key factors in getting the most from participation are: clarity about aims, rather than allowing limits of resources to dictate the extent and quality of participation; and involving people in poverty in making sense of the information produced, by using their ‘insider expertise’. The researchers conclude that social research funders should allow for the realistic resource requirements of participatory approaches. Organisations working to strengthen the ‘voice’ of people living in poverty also need adequate long-term support. Web site reference: http://www.jrf.org.uk/knowledge/findings/socialpolicy/334.asp (​http:​/​​/​www.jrf.org.uk​/​knowledge​/​findings​/​socialpolicy​/​334.asp​) 

September 2003 - Ref 983 How schools can contribute to area regeneration 
The interactions between area disadvantage and schooling are long-standing policy concerns. While most previous research has been concerned with the impact of area factors on schools, this study focused on the contribution schools can make to the regeneration of their areas. Deanne Crowther, Colleen Cummings, Alan Dyson and Alan Millward of the University of Newcastle explored how schools serving two disadvantaged areas saw their roles, what activities they undertook, and the successes and problems they experienced. The study found that:
Schools’ activities had important small-scale and local effects. However, there was little evidence of larger-scale effects that would transform the prospects of significant numbers of pupils or the character of local communities. 
Heads, teachers and other stakeholders held a range of views about the role of schools. These fell into two main categories, with one major subdivision: 
1.	Those who saw schools as a community resource, opening their facilities to local people, offering community education, and providing support to families; 
2.	Those who saw schools’ main task as enhancing pupils’ personal opportunities by raising their attainments and increasing their employability. However, within this second group, some thought this could only be achieved if families and communities were engaged in supporting children’s education and aspirations; while others considered that community involvement was a distraction from schools’ core business of raising individual attainments. 
In practice, the attitudes and range of activities schools undertook were not this clear-cut, and were influenced by many factors and sometimes lacked coherence. Much depended on the views of the head teacher, the approaches of the local authority and the extent to which schools were able to relate to a single area. The national ‘schools standards’ agenda tended to dominate schools’ thinking. The researchers concluded that: 
schools might have more effect on the neighbourhood and pupils if they were able to operate with stronger support from the local authority and local community organisations and with a more clearly defined and holistic role;
rather than considering how schools can contribute to the regeneration of disadvantaged areas alongside their ‘core business’, it might be more appropriate to ask: “What is it about schools’ core business that enhances the opportunities of all children in all communities they serve?” and to act on that. 
Web site reference: http://www.jrf.org.uk/knowledge/findings/housing/983.asp (​http:​/​​/​www.jrf.org.uk​/​knowledge​/​findings​/​housing​/​983.asp​)

2.15	Social Policy Research 95, April 1996; The Relationship between Family Life and Young People’s Lifestyles
This study of around 1,000 young people in the West of Scotland looked at three aspects of family life: structure (whether young people were living with both biological parents, ‘step-parent’ families or only one parent), time spent by the young person in family activities, and conflict (frequency of arguments between them and their parents). The study finds statistical associations between various outcomes for these young people and these three aspects of family life.
Web site reference: http://www.jrf.org.uk/knowledge/findings/socialpolicy/SP95.asp6
2.16	Post-16 Transitions: a longitudinal study of young people with special educational needs, Wave Two; Dewson S, Aston J, Bates P, Ritchie H, Dyson A; DfES Research Report, RR582 
The overall aims of the research were to: 
provide a comprehensive overview of the experiences, achievements and attitudes of young people with SEN during their post-16 transitions and beyond 
identify the strengths, weaknesses and barriers to further education, higher education, training, employment and independent living. 
Web site reference: http://www.employment-studies.co.uk/summary/summary.php?id=rr582 (​http:​/​​/​www.employment-studies.co.uk​/​summary​/​summary.php?id=rr582​)

2.17	A Background to Youth Disaffection: a review of literature and evaluation findings from work with young people; Richard Steer, Community Development Foundation, 2000  ISBN 1 901974 26 X
The problem of youth disaffection is increasingly occupying the minds of policy makers. At a time of considerable change within the education and training system, those young people who are underachieving at school (or opting out of education, training and employment altogether) are coming in for particular attention. Measures being targeted at the most disadvantaged groups include New Start, mentoring schemes, summer schools, after-school clubs, parenting classes, Education Maintenance Allowances, and the Neighbourhood Support Fund. In addition there are developments which are universal in scope but also clearly designed to increase the accessibility and attractiveness of education and training to those 13–19 year olds most at risk of dropping out, principally the new Connexions Service and related innovations such as Youth Cards. This review asks whether this concern among the policy makers is justified, or whether is it just a reaction to a media-led ‘moral panic’ over a few high profile cases of youth criminality, teenage pregnancies and drug-related incidents.  Web site reference: http://www.nsfund.org.uk/pdfs/disaffection.pdf (​http:​/​​/​www.nsfund.org.uk​/​pdfs​/​disaffection.pdf​)
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